
 

 
 
 

 
 
 

Oxford Gardens Primary School 
Pupil Premium Report Autumn 2017 

 
At Oxford Gardens, we expect all pupils to achieve their potential, regardless of background or starting point.  This ‘Defeating Destiny’ ethos is embedded in 
everything that we do. However, we have identified a number of barriers which disadvantaged pupils face through their time at Oxford Gardens Primary 
School. These are barriers which can impact on pupils’ attainment, progress and wellbeing, particularly in comparison to their peers.  
The main barriers we have identified are:  
 

1. Arrival in school with below average attainment, especially in speech, language and communication  

2. Decreased likelihood of fulfilling complete academic potential – especially higher ability learners  

3. Fewer opportunities outside school for enrichment and wider personal development  

4. Inconsistent attendance and punctuality  

5. Increased risk of social and emotional difficulty  

6. Lack of opportunity to prepare fully for life in modern Britain 

 
There are a number of ways in which we support disadvantaged pupils at Oxford Gardens. We are careful to target our support in ways which have been 
proven through research to have the greatest impact.  The founding principles of our support strategy are based on research undertaken by the NFER in 
conjunction with the DfE. We use the Education Endowment Foundation’s (EEF) impact rating to predict the ‘months’ impact’ a particular intervention will 
have on learning.  
 
 
 



The principles behind our support strategy are as follows:  
 
1. An ethos of high achievement for all pupils  
We expect all pupils to reach their potential; we do not stereotype disadvantaged pupils as having less potential or facing similar barriers  
 
2. Early and targeted support for behaviour and attendance  
We recognise that good attendance and positive behaviour for learning form the foundation of a successful school experience  
 
3. High quality teaching for all pupils  
We believe that quality teaching in the classroom is the most effective way to raise standards 

4. Tailored support for individual learning needs  
We identify pupils’ needs and provide individualised support if required  
 
5. Effective staff deployment  
We use the most skilled staff to work with the pupils who need most support  
 
6. Use of data to monitor impact  
We are constantly using assessment data to monitor the impact of our work and make adjustments as necessary  
 
7. Clear leadership  
We set extremely high aspirations for staff and hold everyone accountable for raising attainment.  
 
Some areas of our support strategy have a financial implication; some do not. Where our support for disadvantaged pupils incurs a cost, we are careful to 
use our Pupil Premium funding to sustain these activities.  
 
We track our expenditure carefully through the year, and we are continuously assessing the impact of this funding. 

2017-18 Pupil Premium Funding 

Number of pupils eligible for Pupil Premium (Rec-Year 6 July 2017) 218 

Total % of school population eligible for PPG 58% 

Total Pupil Premium funding (September 2017-September 2018)  
 

£288,260 
 



Academic year 2017-18 
Pupil Premium Expenditure  

Category Strategy 
 

Barrier  Rationale  EEF 
Impact 

Success criteria Overseen by Cost 

Whole 
School 
Approaches 

Kagan 
collaborative 
learning whole 
school training. 

2&6 In the academic year 2016-17, the 
whole staff undertook 2 days of Kagan 
training, a collaborative learning 
approach. The difference between PPG 
and non-PPG attainers was diminished 
to the greatest extent in Year 5, which 
was the team that had the most 
experienced Kagan teachers.  We have 
therefore separated those teachers into 
different year groups and created a 
Kagan Team, who will continue the 
training this year. 

+5 More collaborative 
learning being seen in 
lesson observations. 
 
Gap in attainment 
closing across all year 
groups term on term. 
 
 

Claire Silver £750 

Whole staff meta-
cognition and 
growth mind set 
training 

2, 5 & 
6 

Anecdotally, teachers have noticed a 
gap between some of our PPG children 
and non-PPG children in their ability to 
display the ‘characteristics of effective 
learning’, such as persistence, 
concentration and willingness to ‘have a 
go’. The EEF states that this has a great 
impact on attainment.   Our educational 
psychologist has a great deal of 
expertise in this, so she will lead on it. 

+8  SIMS sheet showing 
increased ability of PPG 
children to show the 
‘characteristics of 
effective learning.’ 

Ed psych 
Leila Kent 

£1568 

Staff training on 
stretching higher 
attaining pupils. 

2 Our end of KS2 data 2015-16 showed 
that our HA PPG children were not 
making as much progress as their non-
PPG counterparts.  As well as targeted 
interventions for this group, the subject 
leaders deliver INSET about stretching 

N/A Gap in attainment 
between HA PPG and 
non-PPG closing across 
the school term on term. 

Maths  
S. O’Neill & 
C. 
Thompson 

£2727 



more able pupils.  Our 2016-17 data 
showed that the gap had narrowed for 
the number of children achieving GDS, 
but was still there. 

Literacy 
Clare & Lisa 
McCrindle. 

Primary Futures 
Initiative 

6&3 This is a scheme aimed at raising the 
aspirations of young people and their 
families.  It links companies with schools 
to put on events which expose children 
to a range of careers they may not have 
considered previously.  It is followed up 
with meaningful work within the 
classroom. Although the EEF shows 
raising aspirations doesn’t have an 
impact, it recognises that the data is 
“very weak”.  The Education and 
Employers Task Force undertook 
research that shows that children who 
could recall 4 or more high quality 
interactions with employers were 26% 
less likely to become a NEET. We are 
therefore aiming to give all children 
these 4 quality interactions before they 
leave OGPS. 

0  
But see 
stat in 
rationale. 

Teachers reporting 
higher scores on 
children’s 
‘characteristics of 
effective learning’. 
 
Targeted children 
showing a greater 
interest in their learning. 
 
 

Sarah 
Cooper & 
Leila Kent 

£4019 

 Parent workshops 1, 2 & 
3 

Parents of specific, underachieving PPG 
children, will be invited to workshops 
about how best to support their 
children. 

+3 Children of targeted 
parents showing 
accelerated progress and 
higher levels of 
engagement, as 
demonstrated in the 
‘characteristics of 
effective learning’ 
 
 

Leila Kent 
With SSSG 
leaders 

£2727 



 Achievement for 
All Initiative 

2 Achievement for All is a leading not-for-
profit organisation that works in 
partnership with schools, improving 
outcomes for all children and young 
people vulnerable to 
underachievement.  It is an evidence-
based approach, which has been shown 
to dramatically raise attainment levels 
for children from disadvantaged 
backgrounds. 

+3 Targeted children show 
accelerated progress, 
both through internal 
assessment data and AfA 
data. 

Leila Kent £7289 

In Class 
Support 

3rd teacher 
facilitating 
additional set in 
KS2 in Reading, 
English and Maths. 

1&2 Children in KS2 are set for Maths and 
Reading, allowing class sizes to be 
reduced, enabling a higher ratio of 
adults: children. 
 
In English, children are taught in mixed 
ability groups, except for children who 
have fallen significantly behind ARE. 
These children are withdrawn by an 
experienced teacher and are taught in a 
class with a ratio of no more than 1:10. 

+3 End of KS data shows 
gap in attainment closing 
between PPG children 
and their peers. 
 
Internal data shows gap 
closing in Years 1, 3, 4 & 
5. 

Leila Kent £76,961 

3rd teacher 
facilitating 
targeted in class 
support for PPG 
children in KS1 

1&2 In KS1 there is a 3rd teacher for English 
and Maths, who targets PPG children 
across the year group for additional 
input. 

+3 End of KS data shows 
gap in attainment closing 
between PPG children 
and their peers.  
 
Internal data shows gap 
is closing in Year 1 

Leila Kent 

DHT team 
teaching Literacy 
in Year 5, the year 
group with the 

2 In the academic year 2016-17, the gap 
in attainment grew the most in this year 
group in Literacy (20% gap). 

+3 Gap in attainment closes 
between PPG and non-
PPG in writing in Year 5. 

 £7793 



biggest gap in 
attainment. 

Interventions  3rd teacher 
interventions in 
Reading, English 
and Maths 

2 Through rigorous data tracking, children 
who are underperforming are identified 
half termly.  Targeted interventions will 
then be put in place and led by a 
teacher.  Evidence suggests that 
individualised attention has greatest 
benefit on pupils’ learning, so we 
carefully select specific targets to be 
worked on for maximum impact. 

+4 Internal assessment 
data. 
 
Pupil progress meetings. 
 
End of KS data 
 
Interventions monitoring 

Leila Kent £76,961 

Maths Counts 
Intervention 

2 In 2016/17 we trialled a targeted 1:1 
intensive Maths catch up programme, 
aimed at children in KS2, working below 
the Year 2 Age Related Expectations. 
Children made an average of 9 months 
progress in one term. Therefore both 
HLTAs and some SEN LSAs are now 
using this intervention across KS2. 

+5 Sandwell Assessment 
Scores 

Carol 
Thompson 

£6456 

HA PPG Kindle 
club 

2 In 2016/17 we trialled a ‘kindle club’ in 
Year 5 for HA PPG children who didn’t 
read regularly at home.  Children 
showed accelerated progress in 
Reading, as well as increased levels of 
self confidence in their reading ability 
and increased levels of enjoyment. 

+4 Decreased gap in GDS 
attainment at KS2 
between PPG and non-
PPG. 
 
Internal Reading 
assessment data. 
 
Reading questionnaire 
data 

Sally Clare Covered 
by 3rd 
teacher 
cost 

Year 2 & 6 
boosters 

2 SLT and teachers across the school 
provide additional, targeted, small 
group teaching, both during the school 
day and before school. 

+4 Targeted children 
achieve their individual 
targets in SATs tests. 

Claire Silver £5223 



Peer Reading 
Programme 
 
 

2 In 2016/17 we trialled a peer reading 
programme, based on National Literacy 
Trust research in KS2.  Children showed 
accelerated progress in Reading, as well 
as increased levels of self confidence in 
their reading ability and increased levels 
of enjoyment. 

+5 Internal Reading 
assessment data. 
 
Reading questionnaire 
data 

Jackie 
Hawes 

£1625 

EYFS interventions 1 PPG children enter our Nursery and 
Reception with a lower baseline 
assessment than their non-PPG 
counterparts.  Through rigorous data 
tracking, underperforming children are 
identified and additional interventions 
are put in place for those children. 

+5 Gap between PPG and 
non-PPG closing in EYFS 
term on term. 

Ruth Gandhi 
& Tara Swan 

£11938 

Philosophy 4 
Children 

1, 3&5 We are working alongside a local school, 
which has successfully implemented this 
programme.  It is aimed at improving 
children’s communication skills, as well 
as their meta-cognitive skills.  This will 
be trialled in Year 4, a year group that 
has a large gap and if successful, will be 
rolled out next year. 

+5 Gap between PPG and 
non-PPG closing in Year 
4 term on term, in 
particular in Reading and 
Writing. 

Narjis 
Trabelsi 

Covered 
by 3rd 
teacher 
cost 

Learning 
Mentor 

Behaviour 
interventions in 
KS2 

5 From looking at the number of Red 
Cards for individual children and 
tracking the reason these have been 
given, it was identified that certain 
children were getting into the same 
difficulties managing their behaviour 
time after time. These pupils work with 
a Learning Mentor to reflect on past 
behaviours and break the cycle of 
behaviour in the future.   

+3 Fewer incidences of Red 
Cards for the same type 
of behaviours. 

Amy Moore £36,586 



Emotional/self-
esteem support 

5 We have identified a group of pupils 
who suffer from emotional difficulties, 
especially related to self-esteem, which 
have an impact on their learning.  These 
pupils work weekly with the learning 
mentor to improve self-esteem and 
attitude to learning. 

+4 Measure set by LM / 
Class teacher ahead of 
intervention  
 
Higher levels of 
engagement in learning  
 
Fewer incidences of 
Amber and Red 
 
Self-assessment  
 
 

Amy Moore 

LEGO club 
Personal Social 
Development  

1&5 Children identified with difficulties with 
Communication and Interaction in the 
Foundation Stage were tracked. In 
KS1&2 they were presenting as having 
deficits in personal and social 
development which impacted on their 
ability to work as part of a group, 
resolve conflict and problem solve. In 
LEGO club children work together to 
build a model collaboratively using 
speaking and listening skills in order to 
achieve together.  

+3 PIVAT Scale for Personal 
Social Development  

Amy Moore 

In class targeted 
behaviour support 

5 Our Learning Mentors spend time in 
class helping individuals and small 
groups of children with their attainment 
and achievement.  
 
Barriers to achievement may include, 
but are not limited to  

 Social difficulties 

+3 Measure set by LM / 
Class teacher ahead of 
intervention  
 
Higher levels of 
engagement in learning  
 

Amy Moore 



 Disengagement from the 
curriculum 

 Behavioural difficulties  

Fewer incidences of 
Amber and Red 
 
Self-assessment  
 
  

Playground 
support 

5 Our learning mentors are in the 
playground every break and lunchtime 
to model good game playing and social 
interaction.  They can also monitor 
behaviour of pupils who struggle in the 
playground, putting in strategies to 
improve this where necessary. 

+3 Fewer instances of red 
cards being given in the 
playground. 

Leila Kent 

School 
Counsellor 

Emotional support 
for vulnerable 
children 

5 With pressure on local Mental Health 
Services at an all-time high, we found 
that children in need of mental health 
support were waiting a very long time 
for support, often these children were 
the most vulnerable. By providing a 
school counsellor two days a week, we 
are able to provide children and families 
with almost immediate support in times 
of need. In addition to this, we can 
provide early intervention to stop 
problems becoming worse.  

+4 Entry and exit child self-
assessment  
 
Entry and exit parents 
assessment if 
appropriate 

Amy Moore £28,005 

Attendance Reviews and 
Support 

4 We spend time each term meeting with 
parents of children whose attendance is 
a cause for concern. We then work 
closely with professionals to plan a 
programme of support to help improve 
this.  Our AHT monitors attendance 
weekly, enabling us to address issues 

 Attendance figures fall in 
line with National. 
 
The gap in attendance 
between PPG and non-
PPG closes. 

Lauren 
Potter and 
Denise 
Edwards 

£12,459 



quickly and work with external agencies 
where appropriate. 

Scooter Scoop 4 One of the HLTAs collects targeted 
children from home, to support families 
who struggle with attendance and 
punctuality.  

 Targeted children’s 
attendance improves. 

Lauren 
Potter 

£4213 

Incentives 4 We use a small amount of Pupil 
premium funding to purchase prizes and 
rewards for pupils with outstanding 
attendance and punctuality. As well as 
celebrating good attendance, this raises 
the profile of attendance for all.  

 Attendance figures fall in 
line with National. 
 
The gap in attendance 
between PPG and non-
PPG closes. 

Lauren 
Potter 

£960 

 

 

 

 

 

 

 

 

 

 

 

 



OUTCOMES 2016-17 

Most pupils join the school with well below average standards for their age. Baseline assessment for Nursery and Reception children indicate that pupils are 

working well below age related expectations on entry.  

By the time pupils leave the school in year 6, achievement compares favourably with the national averages for all subjects.  

Statutory Assessments End of EYFS (Reception) 

To achieve good level of development (GLD) at the end of reception you need to achieve expected in all PRIME areas and the specific areas of 

Literacy and Numeracy 

 

% achieving GLD 

  

National 

Non-PPG 

2017  

OGPS 

PPG 

 2017 

(23 

children) 

OGPS  

Non-PPG  

2017 

(22 

children) 

OGPS 

Gap 

2017 

 

OGPS 

Gap  

2016 

End of FS 73 57 64 7 

 

20 

 

 

 

 

 



Statutory Assessments End of Year 1: Phonics Screening 

 

Percentage of pupils who met required standard in phonics test 

  

National 

Non-PPG 

2017 

OGPS 

PPG 

 2017 

( children) 

OGPS  

Non-PPG  

2017 

( children) 

OGPS 

Gap 

2017 

 

OGPS 

Gap 

2016 

End of Year 1 84 68 74 6 
 

14 

 

 

 

 

 

 

 

 

 

 



Statutory Assessments End of KS1 (Year 2) 

 

  National  
non-

disadvantaged 

National 
PPG 

OGPS 
PPG 
2017 

(32 children) 

OGPS 
Non-PPG  

2017 
(28 children) 

OGPS 
Gap 
2017 

Reading EXS* 78 
 

63 
 
 

59 82 23 

GDS** 28 
 

14 
 
 

13 21 8 

Writing EXS 72 
 
 

55 59 86 27 

GDS 18 
 
 

8 9 25 16 

Maths EXS 78 
 
 

62 66 89 22 

GDS 23 
 
 

11 16 32 16 

 

*EXS indicates children who achieved the Expected Standard. 

**GDS indicates those who have reached a Greater Depth Standard 

Whilst there is a gap in attainment between OGPS PPG and national non-disadvantaged, which we will strive to close, it is worth noting that OGPS PPG 

outperform national PPG in all subjects at all levels, except for Reading EXS. 

 

 



Statutory Assessments End of KS2 (Year 6) 
Summary of all Key indicators at the end of Key Stage 2 (Year 6) 
Comparison and Gap analysis of PPG versus Non Pupil Premium pupils for school and nationally 
 

  National  
non-

disadvantaged 
2017 

National 
PPG 
2017 

OGPS 
PPG 
2017 

(34 children) 

OGPS 
Non-PPG  

2017 
(17 children) 

OGPS 
Gap 
2017 

OGPS 
Gap 
2016 

Reading EXS 
 

77 59 50 88 38 36 

GDS 29 
 

14 6 18 15 26 

Writing EXS 81 
 

66 79 100 21 22 

GDS 21 
 

10 6 24 18 29 

SPAG EXS 82 
 

* 79 * * 14 

GDS 35 
 

* 24 * * 32 

Maths EXS 80 
 

63 85 100 15 6 

GDS 27 
 

13 18 41 23 16 

R,W & M EXS 67 
 

47 50 88 38 41 

GDS 11 
 

4 3 12 9 14 

 

*Not yet available. 

OGPS PPG outperform National non-disadvantaged in Maths EXS and are almost in line with national non-disadvantaged for Writing and SPAG.   

OGPS PPG also outperform National PPG in Writing EXS, Maths EXS, Maths GDS and R,W&M EXS. 

 



 

Value Added Progress from KS1 (Year 2) to KS2 (Year 6) 

Nationally, children are grouped according to the level they achieved at KS1.  The average child has a VA progress score of 0.0.  A positive 

number therefore indicates that a child has made greater progress than children who achieved the same level as them nationally. 

 

 National  
non-

disadvantaged 
2017 

National 
PPG 
2017 

OGPS 
PPG 
2017 

 

OGPS 
Non-PPG  

2017 
 

OGPS 
Gap 
2017 

VA Progress 
Reading 

0.33 -0.7 -2.33 1.43 3.76 

VA Progress 
Writing 

0.18 -0.3 1.27 2.18 0.91 

VA Progress 
Maths 

0.28 -0.5 1.37 2.04 0.97 

 

OGPS PPG outperform both National PPG and National non-disadvantaged in Writing and Maths Progress.  Our PPG children have not compared favourably 

to National in terms of Reading progress and we will continue to address this. 

 

 

 

 

 

 



PPG Home-grown and Non-Home-grown Data 
There are high levels of mobility within our community, which affects our results dramatically.  Children who have been with us from 

Reception, perform significantly higher than those who have started at a later point in the school. 
 

Reception Starters 
All figures are given in percentages. 

Home-grown is a child who started in Reception, anytime up until February of the relevant academic year. 
School is the OGPS result for that year. 

National non-PPG is the benchmark against which school PPG results should be compared 
 
 

Test 2016 2017 
Non-

Home-
grown 

PPG 

Home-
grown 

PPG 

School 
(PPG and 
non-PPG) 

National 
Non-
PPG 

National 
PPG 

Non-
Home-
grown 

PPG 

Home-
grown 

PPG 

School 
(PPG and 
non-PPG) 

National 
Non-
PPG 

National 
PPG 

EXS+ 
Maths 

81 92 91 75 57 83 88 90 80 63 

EXS+ 
Reading 

36 60 67 71 53 33 54 63 77 59 

EXS+ 
Writing 

45 80 76 79 64 77 79 86 81 81 

 

 OGPS Home-grown PPG, outperform National PPG in all subjects in both 2016 and 2017, except for Reading in 2017 

 OGPS Home-grown PPG, outperform National non-PPG in Maths in both 2016 and 2017. 

 OGPS Home-grown PPG, outperform National non-PPG in Writing in 2016 and are in line with them in 2017. 

 Although OGPS Home-grown PPG are not quite in line with school or National non-PPG data in Reading, they are significantly closer, 

than when all PPG children are in the data. 



PPG Home-grown and Non-Home-grown Data 

Year 3 Starters 

All figures are given in percentages. 
Home-grown is a child who started before Year 3. 

School is the OGPS result for that year. 
National non-PPG is the benchmark against which school PPG results should be compared 

 

Test 2016 2017 
Non-

Home-
grown 

PPG 

Home-
grown 

PPG 

School 
(PPG and 
non-PPG) 

National 
Non-
PPG 

National 
PPG 

Non-
Home-
grown 

PPG 

Home-
grown 

PPG 

School 
(PPG and 
non-PPG) 

National 
Non-
PPG 

National 
PPG 

EXS+ 
Maths 

66 93 91 75 57 80 86 90 80 63 

EXS+ 
Reading 

17 60 67 71 53 0 57 63 77 59 

EXS+ 
Writing 

33 77 76 79 64 60 82 86 81 81 

 

 2016 and 2017 data shows that even if PPG children join OGPS in Year 2, they achieve better than children who join the school later.  

 2016 data shows that PPG children who join before Year 3, outperform National non-PPG in Maths, perform in line with them for 

Writing and perform slightly less well than them in Reading 

 2017 data shows that, if PPG children join us before Year 3, they outperform National non-PPG in Maths and Writing and perform in 

line with National PPG in Reading  

 



2016/17 Spending and Impact Review 
 

Category Implementation Cost Impact 

Additional 

Teachers  

There are 3 teachers for every 2 classes per year group. These 

teachers are highly trained and effective and are used to support 

children in the following ways: 

 In KS1 groups of children are withdrawn for English and 

Maths, in order to support their needs in a small group 

 In KS2 children are set for English and Maths, therefore the 

teaching groups are smaller groups and teaching to be more 

specifically targeted towards individual needs 

 Across the school, the 3rd teacher carries out targeted 

interventions. Children are selected through rigorous data 

analysis and pupil progress meetings throughout the year. 

The impact of these interventions is closely monitored. 

£260,000 End of KS1 data 

 OGPS PPG outperform national PPG in 

all subjects at all levels, except for 

Reading EXS. 

 
End of KS2 data 

 OGPS PPG outperform National non-

disadvantaged in Maths EXS and are 

almost in line with national non-

disadvantaged for Writing and SPAG.   

 OGPS PPG also outperform National 

PPG in Writing EXS, Maths EXS, Maths 

GDS and R,W&M EXS. 

 
Internal data (Year 1, 3, 4 and 5 
The gap is decreasing in several year 
groups, when looking at children meeting 
expected standards.  It is still a cause for 
concern in higher attainers and this will 
continue to be addressed next academic  
year. 
 
 
 
 
 
 
 



LSA 

 

Targeted support beyond that specified (and funded) by Statements 

of SEN.  This will enable some of our KS1 pupils to have extra 

support with phonics to ensure pupils leave KS1 as confident 

readers.  

Children are identified for this support at Pupil Progress meetings.   

A targeted ‘Maths Counts’ Intervention is taking place to target PPG 

children at risk of under achieving in Year 3. 

£63,204 Maths Counts interventions showed that on 

average, children made an additional 9 

months progress, in a 3 month period.  This 

is therefore being rolled out across KS2. 

Phonics interventions in KS1 were shown to 

be highly effective, with children making 

accelerated progress within them. 

Learning 

Mentors 

The school employs three learning mentors, 2 of which are partly 

funded through the PPG, to support our most disadvantaged pupils 

and their families.  In addition to providing academic support, they 

work with families to ensure children are at school every day and on 

time and ready for learning. 

 Attendance figures have improved for 

these children and the whole school is 

currently in line with National figures for 

attendance. 

 Behaviour support for targeted children 

has ensured that certain children are 

receiving interventions working on 

personal, social development and self-

esteem.  These children received fewer 

Yellow cards after the interventions than 

before and showed improvements in 

their academic attainment, due to a 

showing an improved attitude to 

learning. 

 

 

 

 

 



School 

Counsellor 

The school has employed a school counsellor to work 2 days a week 

to support our most vulnerable children and their families.  This 

supports families to engage with school and support their child’s 

education. 

In light of the Grenfell Tower Tragedy, this resource was invaluable.  

It meant that children could access mental health support from the 

day after the tragedy, which is no doubt why so many of our children 

are exhibiting healthy reactions to this terrible event. 

£25,500  Whilst the impact of this is harder to 

quantify, children accessing this 

provision have shown improved 

attendance, improved reports of self-

esteem, fewer incidences of negative 

behaviour and better social 

relationships with other children. 

 The self-referral process has also 

taught children the incredibly important 

life skill of understanding how to seek 

help with mental health when they are 

struggling. 

PPG Special 

Projects 

Attendance initiatives were carried out (e.g. Scooter Scoop) to 

support our PPG children with increasing their attendance. 

Special projects to boost PPG children’s self-esteem, behaviour and 

attendance have been put in place e.g. Photography, Art and coding 

projects 

£4,400  The Scooter scoop continued to 

have a positive impact on the 

attendance of certain PNA groups. 

 Photography, Art and coding 

projects took place, which 

supported the children in skills such 

as collaboration, persistence, 

resilience and self-evaluation. 

 

 


